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Sunny Bank Primary School  
Drama Workshop Impact 
Steve Wickenden – Drama Practitioner in Education 

OVERVIEW 

So far in the academic year 2017/18 I have worked with Years 3, 4, 6 and 2 at Sunny Bank Primary School as follows: 

Term 1 – YEAR 3 

Term 2 – YEAR 4 

Term 3 – YEAR 6 

Term 4 – YEAR 2 

Workshops were designed around one term of work with the individual year group, working alongside the topic/theme 

being studied in the classroom. In addition to this, I observed the needs of the groups and individuals I was working with 

to facilitate personal development and the acquisition of specific skills. 

 

TERM 1 – YEAR 3 – STONE AGE  

By the end of Term 1, all Year 3 pupils showed the ability to:- 

 Explore the use of drama strategies to deepen a role and understanding of a situation. 

 Devise improvised drama from a range of stimuli. 

 Choose vocabulary and movement to match the person, place and time required by the story or situation. 

 Explore the structure of storytelling in dramatic form, showing an awareness of audience.  

 Discuss their own work and the work of others, showing understanding of different drama forms. 

 Reflect upon their choice of voice, movement, gesture and facial expression. 

 

Sessions also made focus on the following areas: 

 Confidence – At the start of the term many children were too shy to take part. I worked hard at increasing self-

confidence throughout the year group and by the end of the term all children were taking part enthusiastically 

in all games and activities. 

 

 Peer Relationships – A number of children displayed some challenging and complex behaviour. Through positive 

engagement, relationships blossomed within the groups. 
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 Collaboration – The improved peer relationships and confidence had a knock-on effect on how groups worked 

together, and by the end of the term children were able to work independently with little adult intervention and 

also actively sought to help one another. 

TERM 2 – YEAR 4 - VOLCANOES 

By the end of Term 2, all Year 4 pupils showed the ability to:- 

 Explore the use of drama strategies to deepen a role and understanding of a situation. 

 Devise improvised drama from a range of stimuli. 

 Choose vocabulary and movement to match the person, place and time required by the story or situation. 

 Explore the structure of storytelling in dramatic form, showing an awareness of audience.  

 Discuss their own work and the work of others, showing understanding of different drama forms. 

 Reflect upon their choice of voice, movement, gesture and facial expression. 

 

Sessions also made a focus on the following areas: 

 Confidence – At the start of the term many children were too shy to take part. I worked hard at increasing self-

confidence throughout the year group and by the end of the term all children were taking part enthusiastically 

in all games and activities. 

 

 Peer Relationships – A number of children displayed some challenging and complex behaviour. Through positive 

engagement, relationships blossomed within the groups. 

 

 Collaboration – The improved peer relationships and confidence had a knock-on effect on how groups worked 

together, and by the end of the term children were able to work independently with little adult intervention and 

also actively sought to help one another. 

 

 Communication Skills - At the start of the term, many pupils were unable to express their feelings and opinions 

verbally. Each session was therefore afforded time in which pupils developed these skills and by the end of term 

pupils had demonstrated an improvement in this area. 

 

TERM 3 – YEAR 6 – HOLES  

By the end of Term 3, all Year 6 pupils showed the ability to:- 

 Use structured improvisation to explore and interpret ideas, issues and relationships in their drama work. 

 Explore a variety of dramatic strategies to select appropriate forms. 

 Select and use a wide range of approaches to develop meaning and understanding.  

 Build a character with appropriate control over movement and voice. 

 Reflect on and begin to evaluate their own and others’ work, suggest improvements and using basic correct 

theatre terminology. 

 Begin to evaluate the appropriateness of their use of voice, movement, gesture and facial expression.  
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Sessions also made a focus on the following areas: 

 Autonomy – Children displayed an insecurity about decision making. Sessions were therefore designed to allow 

pupils to design, create and perform their own work, with minimal adult intervention. All children were 

successful in achieving this. 

 

 Collaboration – Similarly, children found it difficult to work together without adult intervention. I spent the first 

half of the term working on positive relationships and group dynamics, before allowing the pupils to complete a 

mini project together towards the end of the term. All children took part successfully. 

 

TERM 4 – YEAR 2 – SELF-EXPRESSION THROUGH PLAY* 

* While this was not the theme for Year 2 in their class learning, due to the fact they had little experience of drama in 

this format, a more broadly reaching topic area was necessary in order for children to acquire the basic skills to engage. 

 

By the end of Term 4, all Year 2 pupils showed the ability to:- 

 Share ideas and explore issues in an imagine context. 

 Take part in a range of drama strategies including freeze frame, tableau, etc. 

 Use voice and body to create characters in an imagined way. 

 Engage in dramatic play using stories and other stimuli. 

 Think clearly about a variety of situations and use drama to make sense of them. 

 Begin to discuss their work and that of others. 

 Understand the difference between pretense and reality within specific contexts. 

 

Sessions also made a focus on the following areas: 

 Confidence – At the start of the term many children were too shy to take part. I worked hard at increasing self-

confidence throughout the year group and by the end of the term all children were taking part enthusiastically 

in all games and activities. 

 

 Collaboration – Children found it difficult to work in pairs and small groups to complete simple tasks. I dedicated 

some time each session to activities and games which would develop the skills required for such work. By the 

end of term, all children had improved in how positively they were able to collaborate. 

 

 Self-Expression – At the start of term, children displayed an inability to express certain basic emotions or 

attitudes. We have worked closely together on how to develop this ability and at the end of term children were 

able to physically express themselves in much more coherent manner. 
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BARRIERS TO LEARNING 

It is important to highlight any issues which have arisen over the past four terms in the delivery of drama workshops in 

order that any future workshops achieve their maximum potential. Interestingly, behaviour has not been a factor in this. 

In fact, many of the children who displayed the most challenging behaviours actually engaged with drama the most 

successfully and displayed the highest level of progression and attainment. The main barriers to learning have been: 

 

o Hall Space 

A hall space is a perfect environment for a drama workshop as it is large and fairly neutral. Problems have 

arisen, however, in terms of other children entering the hall nosily, which creates a big distraction for the 

children taking part in the workshop. This occurs frequently, with children undertaking errands for teachers, 

moving to and from the library, placing house points, and even, on one occasion, a lesson taking place alongside 

the workshop. For drama workshops to have maximum effect, it would be better if the space 

 

o Removal of children 

Throughout my time at Sunny Bank there have been a number of occasions where children have been removed 

from drama workshops, for either short periods or entire sessions, most usually to complete in-class work. 

Those children who are not given the opportunity to participate fully will obviously display less personal 

progress than others. 

 

MOVING FORWARD 

Alongside drama workshops for pupils, I provided some CPD for teachers which was enthusiastically received. Teachers 

were offered help and support in planning and delivering their own drama workshops/lessons and provided with ideas 

on structure and teaching methods. 

In previous meetings with Head of School and Executive Head, a number of possibilities for to further develop 

engagement with drama at Sunny Bank were discussed. Looking to the future, these all still stand as potential work that 

could be undertaken at the school and include: 

 The implementation of an afterschool/lunchtime drama club. 

 Producing and performing a school play. 

 Year 6 transition workshops in preparation for secondary school. 

 Smaller, focused social groups utilizing training in drama therapy techniques for children with specific emotional, 

behavioural and social difficulties. 


